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| UsING GUIDED READING TO
| TEACH FOR COMPREHENDING
- |- AND FLUENCY

Guided reading plays a particular and very important role
in reading workshop. Its purpose is to help readers develop
systems of strategic actions for processing increasingly
challenging texts. Extensive reading, even in connection
with individual conferences, as important as it is, will not
necessarily produce systematic and continuous reading
progress. Reading minilessons, while also important, are
not sufficient. Most students require systematic small-
group reading instruction. They need to learn how to read,
with comprehension and fluency, across a gradient of texts
that makes ever increasing demands. In our view, this
means they need teaching,

The discussion here does not go into detail about the
“nuts and bolts” of guided reading instruction: our books
Guided Reading: Good First Teaching for All Students
and Guiding Readers and Writers: Teaching
Comprebension, Fluency, and Content Literacy provide
a great deal of detailed information about this instruction-
al approach. We will start with some brief descriptions but
move to the central goal of small-group instruction: teach-
ing for comprehending and fluency.

THe RoLe oF GuiDeD READING IN READING
WoRksuop
Guided reading is an instructional approach in which you

bring together a small group of students who are similar

enough in their reading development that they can be
taught together for a period of time. You select a particular
text that provides opportunities for them to expand their
processing powers.

Within reading workshop, you can provide this small-
group instruction while the other students engage in silent,
independent reading or writing in a reader’s notebook. For
children in kindergarten and first geade, you may want to
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The ultimate goal in guided reading is to
leach the students to use reading sirategies
independently so that they can read texts
and discuss them critically.

—NEw ZEALAND MINISTRY OF EntcaTION

provide a variety of meaningful literacy experiences at cen-

ters while you meet with the guided reading groups.

Alternatively, you can give them two or three specific litera-

cy tasks to complete while you are providing guided read-

ing instruction. They can work at these activities at their
own pace.

A guided reading lesson has the following characteris-
tics: '

& You work with readers who are alike enough in their
reading development and can be taught in a small, tem-
porary group. _

a The group is not static; its composition will change peri-
odically according to student growth, You move students
into or out of this group as a result of your observations
and systemnatic assessments.

B Students read the same text, selected by you, and receive
explicit instruction that will help them expand their
reading processing systems.

o The text is “just right” in that students can read it suc-
cessfully with the support of your teaching. 1t offers a
small bit of challenge to allow the processing system to
expand.

o You select the text using a gradient of difficulty (see
Chapter 12) that matches the readers’ development. You
gradually increase text difficulty to provide more varied
demands as appropriate.

When students are focusing on the same text in a small

group, you can provide very specific instruction directed

toward all aspects of the reading process. You can help stu-
dents engage with a text that is at an appropriate level and
provides opportunity for them to learn more about the
reading process. Your goal is for students to do a great deal
of reading accompanied by instruction that supports suc-
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cessful processing and expands systems of strategic actions.
The more successful readers are and the more text they
read, the better readers they become (Stanovich 1986).

THE STRUCTURE OF A GUIDED READING LESSON

Guided reading lessons have the same basic structure from
kindergarten through grade eight. Each component of the
guided reading lesson has implications for students’ learn-
ing. If you plan your teaching based on the twelve systemns
of strategic actions and take advantage of students’
responses s they arise, you can teach for effective process-
ing throughout the guided reading lesson. Remember, your
goal is to teach the reader, not just to get them through the
book. This means you are helping readers learn how to do
something with this text that they will be able to do while
processing other texts,

Overall, the guided reading lesson is 4// about helping
individual readers build their systems for processing texts.
Although the framework is structured and supportive, the
conversations you have with children will vary according to
their responses. In fact, no two guided reading lessons—
even if they involve the same text—are alike, because the
lesson is interactive. In any lesson, there are numerous
opportunities to teach for comprehending and fluency (see
Figure 24-1). Here we focus specifically on teaching with a
“lens” for comprehending across the lesson. Notice that
even word work supports the reader’s ability to comprehend
successfully.

Selecting the Text

Select a text that readers will enjoy and find entertaining
and that will also present opportunities to leam more.
Though you will sometimes need 1o choose books that are
above a student's grade level, don’t reach too far. Texts that
are mote than one or two years above age and grade level
can be uninteresting or hard to understand in depth. You
can challenge students thinking about texts and broaden
their genre knowledge without simply climbing up levels.
Also choose a text that allows the readers to use what they
know about reading and learn a little bit more, one that
provides the right level of support and challenge for the
reader’s processing abilities. Think about particular factors
such as:

@ Print layout and spacing,.

o Familiarity and sophistication of content.

374

Introducing the Text

The text introduction is critical: you need to provide just
enough information to ensure that the students will be able
to problem-solve or process this slightly challenging text
successfully. Your job is to unlock the text, make it more
accessible, and then to allow the readers to use their pro-
cessing systems to think about and problem-solve their way
through the text. There are numerous opportunities for you .
to help readers use effective reading strategies.

you shape the conversation can help you attend to anything * _
your students need to know how to do relative to this text.

You want to provide scaffolds that will enable readers to~
access the full meaning, the language, and the print. As
you plan your brief introductions, think about the reading
process, the demands of the text, and the readers’ strengths :
and needs. You might: ‘

o

Amount of new vocabulary.

Known and new high frequency words.
Support provided by illustrations and other art.
Length,

Familiarity of language or syntax.

Graphic or other text features.
Organization of information.

The introduction should be conversational. The way

Call attention to a few difficult words in context.
Explain a few concepts or vocabulary.
Foreshadow a problem.

Build interest in the text. .
Activate background knowledge (about a topic, themé,
genre, setting, characters). B
Get students wondering about something in the tfaxt

Invite students to make predictions, raise questlons a.nd
anticipate the text. el

Point out something unusual in the print or [ayout.: - .f
Show the organization of the text or how it works. -

Point out unusual language structures—have them
hear them and sometimes say them,
Show how to recognize—break apart—two or three
new words.
Point out unfamiliar text features such as bo!d type,
italics, ellipses. L
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Teachmg for Compreherrdmg and Fluency Across a Gmded Readmg Les;on

“Lesson ELEMENT o o B Tmcumo Movzs T0 Suppom CoMPREHENDING AND FLUENCY

Introducing the Text : e B Explore important concepts and ideas. -
You provide the readers with an understandmg ofthe @ Guide the readers to think about important aspects of the text
~ overall meaning of the text, pointing out aspects that 5  Help readers understand how the text works,

May be new, involving them in a conversation that gefs 2 Activate the content and lterary knowledge readers bnng fo the
them thrnlnng about the meanrng, language, and print, - reading expesience. -

and encouragtng their 1nterest in the bOOk . “& Encourage personal connections and help readers make them
o Help readers make connectlons o . _
a Provide essential new rnformatzon that readers need to understand
the text. -
. 8 Help the readers understand the organrzatton of the tnformatlon
. m @ Enable readers to hear (and sometimes repeat) new language
. structures or new words. , : _
" = Point out text o pnnt features and tools that parallel or add to the
* - meaning of the text.
" @ Help readers dlscover information in the art or lllustrahons or
other graphics such as maps, charts, graphic cutaways.
@ Draw attention to accuracy or ‘authenticity of the text; writer's
- credentials, references, presentation of evidence as approprlate
a Help readers think about ways to soive a few new words lf
... appropriate. : :
o Get readers to thrnk about quahtres of the wnter’s craft

Reading the Text - - o Prompt readers to iniate problem solwng actrons

o The readers engage in a variety of strategic actions to = Demonstrate effective ways to search for and use the lnformatron
i process the whole text or a unified part of it. . ©inthetext :
You may listen to one individual at a time process o Demonstrate effective readrng
part of the text, or listen in on all of them if theyare -~ Reinforce effective problem solvrng of words usrng the meanrng, 2
whisper reading (emergent readers). You may also . language, and print. ; :
engage in brief teaching interactions to support ~ @ Confirm the reader's attempts at Droblem solwng on therr own. -

effect;ve reading actions.
- @ Demonstrate, reinforce, ar prompt usrng self-monitoring or -

_ - - checking strategies to ensure meanmg making:
¥ @ Demonstrate, reinforce, or prompt self-carrecting errors that
S - : - interfere with meaning making.
el e a Observe effective reading behaviors.
' S . . 8 interact wrth rndlwdual readers very brrefly around the text
. meaning. _
@ Demonstrate relnforce or prompt usrng punctuatton to ald
_* meaning, reading with phrasing, pausmg approprrately, stressrng
the correct words or using expre55|on ST

~ Figure 24-1, Tedchmg for Comprehendmg and F.’uencyAcross a Gu.'ded Readlng Lesson
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Teachmg for Comprehendmg and Flu
LessoN ELemENT :

S

y.Across a Gmded Readmg l.esson (co rmNUED)

'I'EAcnmc Moves T0 Suppoxr CDMPREHENDING AND FLUENCY

Discussing and Rewsltmg the Text

You and your students participate in a brief,
‘meaningful conversation about the text Students

may also revisit the text to clarify or locate mformatron
orto provrde evrdence for therr thrnkrng

Teaching for Processing Strategies | .
You provide a brief, explicit teaching point focused
on any aspect of the reading process. Teaching is

- grounded in the text students have just read, but
-readers go beyond it to understand somethrng
rmportant and useful. . :

Working with Words (optional) _ _
You pravide one or two minutes of work with words, -
Teaching may focus on any aspect of sord solvingand
is not related to words in the text that has just been

read . . :

Extendmg the Understandmg of the Text
{optional)

You invite students to extend understandrng of the text

work with students to demonstrate ways of wrltrng
about texts,

‘n Students develop ﬂexrbllrty and ﬂuency in using word so]wng

8 Use wrrtrng, drawrng, or extended tafk to explore any aspect of '

through further talk, drawing, or writing. Ofter, you wr!l

o Invite personal response and sharrng of understandrng _
"3 Model and promote response to the meanrng and Ianguage of the

text.
@ Encourage readers to search for new rnforrnatron

0 Probe readefs to support thrnkrng with personal experrence or-

‘evidence from the text.

o o Demonstrate o prompt students o exp[ore the Wrrter’s deeper '
| Message.. |

. -@ Encourage readers to make predrctrons and mferences

+* -8 Encourage readers to express their oprnrons and clarify therr '

- thinking,

@ Prompt readers to make connectrons wrth therr own Irves and W|th

other texts.

= Demonstrate and prompt students to analyze and cr:trque the
writer's craft.

. g Encourage readers to Irsten to and burld on one anothers thrnkmg. )

& Revisit the text to demonstrate any aspect of readrng rncludrng all .

systems of strategic actions: -

a Solvingwords - S o Predicting
a Monitoring and checking .~ - - ° Making connections |
@ Searching for and using information = Inferring .« '
‘o Remembermg information— - =& Synthesizing
summarzing - - ERR T
o Mantainingflueney . = Analyzing

= Adjusting reading—purpose and genre ‘a Critiquing I
o Explicitly reinforce or demonstrate strategic actions using any part

- of the text that has just been read.

- Teach any aspect of taking words apart—letter/sound relattonshrps 3

using analogy, using word parts.
@ Students work with words in a “hands-on” way

strategres

‘n Have students sort letters accordlng to specrfrc features

understandrng about the text, (structure or fiterary elements). -
o Use wrrtrng or drawrng asa basrs for further talk about texts
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Introducing Texts Through 4 variety of models vou will
want to introduce the whole text when students can read it in
one session. Short texts are very useful because you can teach
students how to process a new text and they can take what
they learn to a longer text. Figtre 24-2 summarizes 2 variety
of ways to introduce whole short texts and parts of longer
texts. You will notice that when you use 2 Jonger text for
instruction you will want to foreground the entire text but
introduce each section, The exception is when the students
have developed the background from most of the text and
you feel they can now process the last section independently.

Reading the Text

Following your introducticn, the readers will independent-
ly process the whole text or a unified part of it. Students in
grade two and above will usually read silently; students in

kindergarten and grade one will usu ally read out loud, very
softly, so you will get immediate feedback on the effective-
ness of your introduction! (If they are too loud, tell them to
“whisper read.”) Because they are reading at their own
pace, they probably will not finish at exactly the same time.
Give them some writing to do in their reader's notebooks or
have them read their independent books. If you teach
young children, have them reread the text or choose a book
to read from a browsing box of similar-leve] books during
the brief time they wait for the discussion to begin. If one
student consistently finishes much more slowly than the
rest, the level of the text may be too difficult. (An alterna-
tive explanation is that the student is reading accurately
but has a habit of reading stowly, in which case, you will
need to teach intensively for fluency.)

introduce

' Introduce whole text and disciiss it (short text on one day). -

| (oneday) . (nextday) © (next day)

: " 1ead __
v (oneday)
“introduce - . . _ .
iy —~ lntro?]uce. the v;hole tg;f:t g_ut focus or} pariho.ne, then part two,
» B - - _ and then part three wit ls_;ussrono gach.
read . read read : o

: o introduce -
read * read  read. read

" Introduce the text part by part (a long book over four
- Sessions). - S Py

| Introduce one section; 'thenkétud'er'_lts ‘re'ad and discuss. 3‘__;:;
Introduce the second section: then students read and discuss.
Finally, students read the rest of the book independently. -

S introduce - e
read . read . read -
(three days) '
introduce
read L

_(Seve;a; days');_"" = |

 Introduce the th'le‘téxt__énd__di_scu_ss itatthe end (read over -~
several days). . oL T

o e .
. Figure 245, Introducing Texts to Readers
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As students read the text silently to themselves, you may
want to listen to one or more read aloud for a brief time.
Just tap the reader’s shoulder, or say his name, as a signal
to read aloud. Listen as long as vou need to to get a feel for
how the student is reading the text. This information will
inform your teaching after the reading,

As the students read, collect evidence on the effectiveness
of the text you selected and your introduction. Observe stu-
dents’ precise reading behaviors so you can think about what
aspects of the processing systers they control, almost con-
trol, or do not yet control. The level-by-level continuum {4
Continuum of Lileracy Progress, K-8 A Guide to
Teaching) can serve as a guide to goals for each text level
A-Z. Make notes in a notebook or on 2 clipboard so you will
have the information for assessment and planning, To help
you take notes on individuals, you can use the form Systems
for Strategic Actions Observation Chart in Figure 24-3 on the
DVD that accompanies this book.

Teaching During the Reading of the Text You may want to
engage in some brief teaching interactions on the spot that
will demonstrate, prompt for, or reinforce effective process-
ing (see Figure 24-4), or to talk very briefly with the chil-
dren about their thinking,

Demonstrating or Teaching When you demonstrate, you
teach in an explicit way, “showing how” to process or prob-
lem-solve the text. You say things like the following: “Listen
to how this reading sounds” (to demonstrate fluency).
“The picture can help you think about the words” (to
demonstrate using illustrations). “When you come to a
tricky part, start the sentence again, think about what
would make sense, and say the first sound of the word”
(then demonstrate the action).

Prompting for Effective Actions When you use language to
remind readers to do something they already know how to
do, you are prompting them to initiate problem-solving
actions for themselves. It is important that they really do
know what you mean by the prompt and can perform the
action, We suggest that you use the same language in your
demonstration that you will use in your prompt. Figure 24-5
lists useful prompts to support readers’ effective processing,

Reinforcing Effective Actions When you see that readers are
beginning to initiate effective problem-solving actions on

378

their own, you will want to reinforce or confirm those
actions. The reinforcement will foster further use of effec-
tive reading behaviors. For example, instead of saying,
“Good reading,” say something very specific, like “You put
your words together,” or “You took a short pause at the
commas,” or “You made your voice go up at the end of the
sentence to show that was a question.”

Observing Effective Processing If your teaching is effective,
you will be able to observe the reader’s ability to problem-
solve their way through the text independently. You will also
want to observe how easily and smoothly problem solving
operates, You want your readers to engage in these actions
“on the run” while sustaining attention to meaning,

Discussing the Meaning and Revisiting the Text 1 s impor-
tant for students to have a chance to discuss the meaning of the
text with one another as well as with you. Sometimes you may
want to ask questions, of course, but students should know that
they are expected to share their own comments or questions.
They can ask questions about what they do not understand and
build on one another's comments. This authentic exploration
of the text is what readers do. As you listen to their comments,”
you will also gain a great deal of information about the degree
to which they understood what they read. '

Teaching for Processing Sirategies After the discussion, you -
may need to focus explicitly on one or more aspects of the

processing system, for example, making predictions, thinking
about what the writer has implied (inferences), analyzing the
text, or taking apart words. You can attend to any of the sy~
tems of strategic actions. Of course, vou need to be selective -
rather than try to teach everything at once. If students learn
{or learn more about) one or two new ways of thinking every .
time they read a text, their knowledge will grow continuously -
over time, If they are effectively processing the text, the entire .
system is getting a massive workout. Base your selection of -
teaching points on your observations of the students’ process-~ |
ing of the text. You may also need to demonstrate fluent read-
ing and have students revisit a section of the text to con-. .
sciously reflect the meaning through pausing, phrasing, into- f
nation, and stress on words, o
Working with Words (Optional)

An optional part of the guided reading lesson is one or tWO
minutes of “word work,” a preplanned exploration Of.@?,T’
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Student Name:
OBservaTiONAL NOTES

Dates Recarded:

Systems of Strategic Acions for Processing Written Texts: Obseérvational Notes

Context: LD SR

GR IR

SYSTEMS OF STRATEGIC ACTIONS FOR PROCESSING WRITTEN TexTs

Osservational Notes

Strategic Actions for Sustaining Reading

Strategic Actions for Expanding Thinking

Solving Words Using 2 range of strategies Predicting Using what is known to think
to take words apart and about what will follow while
understand what words reading continuous text.
mean.

Monitoring and Checking on whether Making Searching for and using

Correcting reading sounds right, locks Connections connections to knowledge
right, and makes sense and. R Personal gained through their personal
working to solve problems. @ World experiences, leaming about

0 Text the world, and reading
ather texts.

Searching for and  Searching for and using all inferring Coing beyond the fiteral

Using Information  kinds of information in a text, meaning of a text to think

about what is not stated
but is implied by the writer,

Summarizing Putting together and Synthesizing Putting together information
remembering impaortant from the text and from the
information and disregarding reader’s own background
irelevant information white knowledge in order to create
reading. new understandings.

Maintaining Integrating sources of Analyzing Examining elements of

Fluency information in a smoothly a text to know more about
operating process that how it is constructed and
results in expressive, neticing aspects of the writer's
phrased reading. craft,

Adjusting Reading in different ways Critiquing Evaluating a text based on

ds appropriate to purpose
for reading and type of text.

the readers’ personal,

world, or text knowledge and
thinking critically about the
ideas n it.

Figure 24-3. Systems of Strategic Actions for Processing Written Texts: Observationa! Nates
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FrR A — e 2 . S L e B e L e

l.evels of Teachmg Inferactmns m a Guie erf Readrh} Lessou

Demonstrate ~ Show the reader how to take a specific action using simple clear !anguage and provrdrng an exphcrt

S demonstration.

Prompt Use language that calls for the reader to take an actron to problem solve.
Reinferce ~  Confirm an effective strategrc action, - :
Observe SRR Notrce how the reader processes eﬁectrvely

Figure 24-4, Levels of Teachrng Interactions i a Guided Reading Lesson

Felh s e e M3 R

READER Is l.EARNING How To : TEACHER DEMONSTRATES OR Suppmu's THE For.l.owmc Smmcrc Acnons

_ L L ' Self-Monitoring :
Check for understandrng ora - o Were you right? .
mismatch in rneanmg language Does that make sense? .
or prrnt A . "Would that make sense?

. 'Does that make sensé and sound righ? TP
-Check it. Does that make sense and sound right to you? -~ .
~* You said - Does that make sense?
- Check it. Does that Iook right and make sense to you? .
*. Read that again to see if you were nght
" Check that again.
-Check it. Does it sound nght and Iook rrght fo you7

~ Confirm language structure and . Thatlooks right, but does it make sense?
check for meaning - ; T s

Check one source of rnformatron wrth That makes sense, but does it sound right?
'another el o That makes sense, but does it look right?
. o ' © That locks right, but does it make sense?

Self- Cnrrecting' . _
‘.Predict'wha_t makes sense - Try that agai_nand think what would make sense.
_\-‘Predict what sounds right =~ _-+Try that again and think what would sound right. -
" Reread to check and conﬂrm : Try that agan,
" understanding: -~ _ o lrke the way you worked that out

. Self-comect usrng murtrpie sources - Something wasn't quite rrghr; .
' of anformatron o . -You elmost got that. See if you can find what is wrong
‘ o T T Youre nearly right. Try that again.

Work to make all sources fit together - You figured that out.
AR S . You're very good at frgunng itout. .
: You worked hard at that. -

Reread to check and search for ' f;_~Check rt That makes sense but does it look rrght? l
prrnt mformatron o .

Figure 24-5. Prompting Readers to Monitor, C orredt, and Construat Meamng During Readrng
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ReapEr 15 Learning How To

Prompting Readers to Monitor, Carrect, and Constrict eaning Diring Reading (conivis}

.. TEAGHER DEMONSTRATES OR SUPPORTS THE Folowine STraTeGIC AcTioNs

Tt B e g

Self-Correcting (cbntinue@

Reread to check and search for
+language structure

Check it. That makes sense, but does it sound right?’

Reread to check and search for -
‘meaning o

 Check it. That looks right, but does it make sense? _

itis made - -

Notice and correct error at the point .~

You fixed that fast. _ a
You worked that out quickly. .

Searching for and Using Information

unknown words -

- Use information from pictures Check the picture,
A Look at the picture.
Can the picture help you? -
Use story information__fo so]ve_ - Think about the story., _

- Try that again and think what would make sense? - -

Predict what would make sense _'

- Are ydu thinking about the story?
...~ Think about what would make sense, :
- Try that again and think what would make sense, -

- of information -

Ty - Wouid that make sense? R
Use Iahguage structure as a sourc_é Ty ' . Would that sound right? 352_
‘ ' . Whatwouldsound righ? ..~ .o T o

* Think of what would sound right.

Use pictures to predict meaning i

- Does that fit the picture? _
- Try that again and look at the picture.

Can the picture help you think about the story?

* Notice mismatches in meariing
and print information © <

_ You said

Ty . Would that make sense and Ibok'right?:.'f'
R _-.Wereyour]ghﬂ

‘Use all sources of information _
“t-simultaneously - . -

- Check it. Does it make sense, sound tight, and look right to you? -~

You found ftwo, three] ways to check whether you were right.

Predict what will come next -

" What do you thin_k will happen next? (Or, What do you think
. Based on what you know, what do you think will happen?

will do?) -

Figure 24.5. Prompting Readers to Monitor, Cortect and Construct Meaning During Reading (cont,)

features of letters or how words are taken apart. For young
readers, this is usually 4 necessary component. You might
~ Use magnetic Jetters or a whiteboard to demonstrate how to
use word parts and help the students becore better word
 Solvers. Students can manipulate the letters or write words
"Om 2 whiteboard or piece of paper. Your goal is to develop
fast, fluent recognition of letters or words or the ability to

take words apart with ease while reading continuous text,

Extending Understanding of the Text (Optional)

Finally, another option is to extend the students’ under-
standing of the text by talking, drawing, or writing about
what they have read. This activity speaks directly to the
kinds of responses that students are expected to make on
tests, but it has value beyond that. Extending the meaning
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of a text involves representing or reflecting on the text in
some way, which, in turn, extends thinking. Students will
just have processed a more challenging text, which means
they are in an optimal position to extend their understand-
ing. Some possible extensions are listed in Figure 24-6.

Because you are always working with different texts,
these suggestions have endless variations. Extending the
meaning may also depend on whether the text is fiction or
nonfiction (see Figure 24-7). You will not want to engage
your students in tasks after reading unless you have evi-
dence that they need to explore the meaning further or can
benefit from the activity as they apply strategies to further
reading.

ANALYZING GUIDED READING LESSONS

The guided reading lesson is a context you can use to help
your students think within, beyond, and about a text. The
most important goal is to help each reader build an effec-
tive processing systerm. Within this broader goal is fluent
and accurate reading with literal comprehension; without

Ten Suggestmns for Extendrng thec
Meanmg of Texts e

. Discuss the book in parrs or threesomes

2 Dragram the internal organizational structres in
-+ texts—comparison/contrast, problem/solution, -
=" causefeffect, sequence, question/answer, story map

'3 Prepare graphic organizers (a character web or a-
* timeline, for example) to reveal the author’s craft.

a4 Comment on the text in rnteractrve or shared wrlttng

5 Describe characters, summarize sections of the text, or
make a list of key ideas i in interactive or shared writing.

6. Respond with “quick writes” that can be shared fater.

7 Respond with “quick sketches” that support thinking
“ -+ and can be used as z basis for more talk or writing.

p Present a readers’ theater piece using pomons of the
“fext. - . L

9 Write a poem about the book.

1o Collect favorite quotes from the text and telI Why they
. chose them. .

Figure 24-6. Ter Suggestions for Extending the Meaning of Texts

represent #tin a way that helps others understand it

: Extend‘ ing the Meamng of Erctmnal and Factua! Texfs o | L
Extendmg the meaning of a text means qoing beyond the lrteraf meanrng to perform some kmd of ancr/ytrcaf rhrnkrng and to gl

FicnionaL -

FacTuaL

o Making hypptheses as to characters motivations
and thoughts.

- Predicting actions and events based on past events.
@ |dentifying the organizing structure of a fext.
‘o ldentrfyrng evidence that pomts to conclusrons about the |
_.meaning of the text, -
-8 Describing relatlonsnrps among elements of the text—-for
- example, setting (time, place) and the attitudes and
motivations of characters or the events of the plot,
@ Identifying the overarching theme of  story—for example;
. friendship or lave, trlumphrng over fear, ]onelrness famrly,
- and pets.

~and how one is connected with another. +
B Identrfyrng the problem of a narrative and generatrng
. alternative possrblhtres for so[wng it. - :
B Drawing conclusrons about a character and evaluatrng
his or her actions. - : :

- information as it is given.

"= |dentifying comparrsons that reveal the properties or

= ldentifying how events in a narrative happen ina sequence }
- 1 |dentifying main and subordinate categories of -

m Identrfymg and rnterpretrng natural or socral problems and '

= |dentifying and using the organrzrng structure or structures'_' :
of the text.

& Using information in the fext to rnterpret subsequent -

o Understandrng how ideas, events, or steps in a process_
-~ are organized in a sequence—how one leads Iogrcally to
. ancther.

characteristics of matter or human events. -

Identrfymg cavses for phenomenamwhy physrcal or sor:|al
events happen. :

e |dentifying and rnterpretrng [anguage that descnbes
- important characteristics of natural or social phenomena. .

- information (and finking to headings, subheadrngs and
sub-subheadings when necessary).

therr solutron

Figure 24-7. Extending the Meunrng of F.'trr'oncr.’ and Factual Texts
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that, the processing is not successful. But the second and
even more important goal is thinking beyond and about
the text. You plan your introduction to ensure readers will
be able to engage with all aspects of processing that the text
demands, and you select teaching points following the
reading based on the aspects of the processing systern that
you wan{ your students to develop.

Sometimes you may want students to think about how
authors present information in expository texts:
o Describe ideas and events.

o Tell the sequence or order of events.

= Compare and contrast ideas or events, showing how they
are the same or different.

o Give explanations or reasons for events {causes and
effects).

o Identify problems and their solutions (or questions and
their answers).

Any of these ways might be highlighted in the introduction
to the text, discussed after reading the text, or be the focus
of a teaching point after reading, Each is an opportunity to
help readers think about the organization of an informa-
tional text. Sometime you can consider the elements of fic-
tion texts in the same way; for example, you can map the
time sequence or identify problem and solution.
Vocabulary and language are important to unlocking
understanding. Don't be afraid of “telling too much” in the
introduction. Readers need to have a good understanding, or
at least familiarity, with the vocabulary and language struc-
tures in 4 text, as well as the content and organization, or
even the overall theme. When you attend to new words and
language patterns, you may want to have students locate
 them in the text and perhaps read or say some of them. In
addition, informational texts may require using “signal
words,” such as first or next in addition lo, because of,
whenever, that signal the reader to use cognitive actions to
anticipate how information in the text will be provided.
Often, the structure of the text s a critical factor in read-
ing comprehension. The way the writer has organized the
~ textis a kind of internal structure that supports understand-
. ing. For example, over time readers will learn to detect:
™ How events are sequenced.

9 How the passage of time is shown,

o When information is presented in categories and how
the categories are identified,

@ Who is telling the story—narrator as persort in the story
(first person) or narrator as anonymous third person.

@ When there are literary devices, such as flashbacks or
stories, within stories,

= When important concepts are explained within the text,

Writers organize texts in infinitely varying ways, which

helps readers develop flexibility in the way they approach,

process, and understand texts.

ExampLES oF GUIDED READING LEssoNs

To iltustrate the framework of a guided reading lesson Rk
and how your teaching actions can contribute to stu- £
dents’ development of comprehending strategies and fluen-
cy, below are three examples of guided reading lessons.

A Guipep Reaping Lesson Using Rosie’s Pool (Lever G)

Introducing the Text

In her introduction (see Figure 24-9), the teacher (Ms. N.)
shared the title, author, and illustrator of this easy fantasy
and related Rosie’s Poo! (Riley) to a previous text the chil-
dren had read—Rosie’s Tea Party. As she built interest in
the story, she invited predictions about the character and
plot, enabled the children to hear the language of the story,

Rosie’s Pool
. N . Hlﬁsmmd by Kedin H:_z'w.kés ' ;' i

L
e

Figure 24-8. Rosie’s Pool
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and used new structures or vocabulary such as “You're wel-
come."” As she guided the children 1o look at information in
sorme of the illustrations, she helped them understand how
the story works: Rosie’s neighbors (two giants) come to
visit, make several requests, behave poorly, and then leave
to go home. The problem in the story is evident in the pic-
tures: each time Rosie offers the giants something, it caus-
es a problemn. Ms. N. also calls the children’s attention to
one or two words in the print, so when they meet them they
will be familiar with how they work.

Reading the Text

As the children read the whole text, Ms. N. observed the pro-
cessing and interacted with individual readers, showing
them how to problem-solve, prompting them to do some-
thing they knew how to do, and reinforcing the good read-
ing work. Here are samples of the facilitative language she
used as the children read the story:

2 Find the tricky part.

o [ like the way you fixed that.

o It starts like sweating, but look at (pointing to begin-
ning of sitting).

o Go back and see if that all makes sense.

= Cover the ending and see if that helps you.

B Are you stuck there?

o Does that make sense? -

o It sounds like si-, s, but what would make sense?

@ Does that make sense? Try again.

7 Do you need help?

o You sure worked hard on that.

o Does that work?

o Could that be 7.

@ Does that look right and make sense?

o Put your words together.
a [ like the way you fixed that.
This kind of very specific fanguage supports each reader’s
independent problem solving by revealing the action that is
required.
Discussing and Revisiting the Text
After the reading, the children discussed the text. Some of
the children’s comments were:

“They splashed all the water!”

384

o “They need to learn a good lesson.”
g “I'd teach them to drink tea.”

The students’ discussion focused on what they had learned
about these characters by reading both of the books about
Rosie. They had internalized the idea that even though they
say words like “please” and “thank you,” the giants are
very rude people. Several suggested that another book
should be written about teaching the giants manners! Ms.
N. did not use the word “character,” but through conversa-
tion, she helped these children to express a beginning
understanding of characters’ attributes.

The conversation later turned to the story structure when
Ms. N. asked the children which Rosie story they liked better,
They unanimously chose Rosies Pool, saying that their
favorite part was when the giants jumped into the pool and
splashed out all of the water (the climax of the story). They
also identified the giants’ large burp as their favorite part of
Rosie$ Tea Party, again, the climax of the story. This con-
versation reveals an implicit understanding of plot structure.

Teaching for Problem Solving '
After the short discussion, Ms. N. makes a specific teachmg
point based on her observation of the group. During read—
ing, several of the children made this error:
sweating

Rosie was at her pool sitting in the sur. o
They read the word sweating instead of sitting. 1t was clear .
they were using the syntax and some of the visual 1nforma— :
tion in a two-syllable word. ')-

Using a whiteboard, the teacher showed them how o
solve words ending in -#7g by looking at the first part of th_e 5
word, sit. All children in the group then located the word - ;
sitting, noticed the ending and the first part of the word and
read it in a sentence,

Working with Words N
Ms. N. had noticed in the past several lessons that the chil-
dren needed to become more fluent and flexible in solvi{}g.
contractions as they read. In the final minute of the lesson,
she used the whiteboard to do some quick work w1th con—
tractions. T

A GUIDED ReADING LESsoN UsING Canm JANSEN AND THE ;
Msrery oF THE Circus Ciown (LEVEL M) :
Erik, the teacher, used a simple chapter book (part Qf [he :

PR g "
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CHAPTER TWENTY-FOUR: USING GUIDED READING TO TEACH FOR COMPRERENDING AND Fliency
_-.,e,__Mm_m_-_e“_%__w_e__w_%_%_..%_w_.e_me_e__‘a

GUIDED READING LESSON
lntroductmn fo Rosm s Pool

Ms. N.: [Promptx memory of another text ] I'm gomg to give you the cover cf the book and I just want you to Iook at the
cover nght now. Do you remember Rosne?
JOANNE There's a giant _ :
Ms. N.: Do you remember Rasie and Ros:es 'ifea Paﬂy? ThlS Is Rosie’s Pool. .
CAMII.I.A It like Rosie’s Tea Party. : S :
N.: [Draws attention to author ] Its }ust Irke ROSfes Tea Party. Do you’ think it's going to be the same author?
Au STUDENTS: Yos, .

Ms. N.: Let's check. Kana erey ls it Kana R|Iey again? [Draws attent:on to .'Ilustrator] Do you thmk the el!ustrator’s gomg
to be the same?

SHARLA AND CAMILI.A Iilustrated by Kana Rliey

Ms. N.: Is it the same? Do the pictures look SImllar? _
JANELLE: Yes. '
JANELLE: No,

CamiLLA: Hlustrated by Kana.

Ms. N.: Kana Riley and rl!ustrated by Kevin Hawkes Lets look just at the cover for now. Gusss who comes fo visit Rosie at her
pool. . _ _ :

Al,l.STUDENTSGlarItS_ : ST . _
Ms. N.: [Draws attention to characters J The g|arit§. How many giants were there? Let’s just look at the cover
Isaac: Three. o

Ms. N.: finvited discussion of character trdiﬂi ] There were three Do you remember somethmg about the giants fast time?
JaNELLE: They're greedy. -

CamiLLa: And the food was for all of them. But one ate the sandw:ch one ate the cookies.

JANELLE: And one ate the cheese.

Ms. N.: What about at the end of the feg party? How did they behave?

SHARLA: They were bad.- . ‘

Ms. N.: And how was that kind of behaving? _

CamILLA; They didn't say “excuse me.” And they didn't say “please "

Ms. N.: Was that polite? - -

Au stupents: No,

Ms. N.: [invites prediction based on character traits.] You know what? In thls book do you think theVre going to be polfte7
Or do you think they're going to be not polite again? -

Isaac anp CamiLLe: [Explains the problem of the story.] Not pohte

Ms. N.: You're right. This time the glants come over. Rosie does not invite them. They come over and surpnse her at her pool
They barge right in. - . : , o

- Camuea; Oh, my God) - - : _
Ms. N.: Is that polte, to barge nght in w:thout bemg invited? o
Au.srunznrs No, it sure isn't '

Ms. N.: [Inwtes further prediction and discussion of the problem ] And they come over in their bathing suits, expecting to g0
SWimmmg Now wart & minute. Think about that, Think about the giants gettrng in the paol that's R05|e $ size.

Figure 24.9, A Guided Reading Lesson: A Introduction to Rosie’s Poof
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TEACHING FOR COMPREHENDING AND FLUENCY

; “GUIDED READING LESSON: -
Introductmn fo Roste s Pool (CONT!NUED)

Cama: Oh, my God!
Sharea: They'll splash it,
Ms. N.: Oh, my gosh.
Isaac: Squish it, They’ll squnsh Rosie.
Ms. N.: Yeah, :
CamiwLa: They'l drink alf of the water, : ' . e
Ms N.: Oh, my gosh, they might do that. That would be somethmg not very polite, wouldn't it? And splashing Rosie would be
not very pollte would |t7 : S : o
IsAac: Squ:shtng Rosie.
Ms. N.: Or squ15hmg Rosie,
Jangwte: He might wear her shoes. _ S _
Ms N.: finvites attention to language.] Now, boys and girls, remember fmm last time, Rosie is very polite in the way she talks
to the giants. Do you remember some of the words she used last tlme? S ) - '
TsaAC: “You're welcome '
Camia: “Thank you : _
Ms. N.: She does say, “you' re we[come g Last nme she sa|d "please have some sandeches " What do you think she might say
this time? Please - . '
 SHaRLA: “Come in.”
Ms. N.: “Please come tn7" Let's tum the page and look,

Ms. N.: [lnvites attention to information in pictures.] Let's not read right now; let's fook at the pictures. Turn the page again.
Let's see what she might be oftenng them What might she offer them flrst7 ‘

JANELLE: Somme tea. _
Ms N.: And what would they say7 : : : .
5. N2 flnvites predfctlon based on character aftnbutes ] Ah, turn the page again. Now, Ros:e offers this first giant a chair.

. Turn the page again. Oh, there might be a problem with that, Don't turn the page past that page, okay? One of the things she
- offers is her chair. Now, do you think he's going to be very pohte about it?

CamiLa: No. : :
Ms. N.: flnvites attention to language and print] Hmm He takes the chair and he says thank you, and what is she going to say? .
ALL STUDENTS: "You're welcome.” : S - - o
_ Ms. N.: Fnd the words "you e welcome” on that page and get a good look. N . . - t
S Isaac: “You're welcome.” ' B
' ‘Ms N.: [Connects language and print, ] Would you run your f inger under those words? Now don t turn the page, but I'm

going to tell you something else she.offers them. Iced tea. Now, knowmg you know about the gtants do you think they're gomg
to do the right thing with the iced tea? '

CamiLea: No, they're going to just drink it all.

Ms. N.: [Foreshadows ending.] Maybe they’ll drink it aII wnthout sharing or somethmg And sornethmg else she offers them ;i
Because they're by the pool, she offers them some suntan lotion to put on their bodies. And guess what. They do something - s
kind of silly with it. And at the end, they do something again that doesn't make me thlnk they’re very polite. | won't tell you, It's -
“now time to start, and I'm going to start with Isaac readmg G R T '
JaNeuE: Theyre going to break the bottle. SN ST RS S

Ms. N.: Go ahead and read abqut Rosie. o - '

T A ot et

s
b

Figure 24-9. 4 Guided Reading Lesson: An Introduction to Rosie's Pool {cont)
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CHAPTER TWENTY-FOUR: USING GUIDED READING T0 TEACH FOR COMPREHENDING AND FLUENGY

Figure 24-10. Cam Jansen and the ystery of the Circus Clown

readers. One of the benefits of the book is to be able to help
students better understand the mystery genre and how to
approach it. The clues are clearly highlighted: the central
character, Cam, takes a “mental picture” of an event by
saying “click” and is then able to recall explicitly every
detail of the action. There are repeating characters who
play certain parts. None of the characters really change
over the series. The plots are quite predictable, but the set-
ting and the exact nature of the problems vary,
In Cam Jansen and the Mystery of the Circus Clown,
the setting is important for several reasons:
.2 Many technical terms are associated with the setling,
creating a challenge to decoding and vocabulary,
8 Readers need to understand how crowds, stich as those
- found in this setting, can make it easier to stea].
- 8 The ability to use disguise helps the culprits commit the
crime,
9 Close observation (such as a detective might be capable
of) is the only way to solve the crime,

-~ Introducing the Tent
Mt B. began his introduction (see Figure 24-11) by
~ brompting the children to remember other texts in the Cam

Jansen series, and they shared their background knowledge,
He then zeroed in on the character of Cam Jansen and her
ability to remember clues, 2 concept that is key to following
the plot. Notice that he summarized and restated the
important background information. 4 lesson of this intro-
duction can be viewed on Guided Reading: The Primary
Literacy Video Collection by Fountas and Pinnell,

One student, Barbara, noticed the cover of the book, and
that gave Mr. B. another opportunity to repeat background
information and foreshadow the plot. He drew attention to
the setting as well, since there are important new words
related to it. He mentioned gerobats early in the introduc-
tion but went on to have children locate the word in the
text, where he again explained it. He also points out some
proper nouns (Mexico, Milwakes, and Minnesota) that
he thought might be tricky. Another word he highlighted
was froupe; the children may have understood the word in
another context but not as the proper noun, Efkans
Troupe, a group of circus performers, The underlying con-
cept here is that words can have multiple meanings and
that context is important in thinking about the meaning of
aword. Mr. B. ended the introduction by foreshadowing the
first part of the story, summarizing some of the background
information about the setting, and reminding students that
they are supposed to find out what the mystery is. He also
gave them a simple writing assignment (“After chapter
three, T think . . .") to help them think ahead.

Reading the Text

After the students began to read, the teacher listened to
some oral reading and interacted briefly with each reader,
The other students continued to read silently at their own
pace. Figure 24-12 is a transcript of Mz, B.'s brief and high-
ly focused interaction with Raquel. He listened to her oral
reading, noting that her reading was accurate but that she
largely ignored the punctuation, running one sentence
right into another without stopping and letting the voice
fall at the period.

Mr. Bs decision to intervene was based on the strong
connection between phrasing and comprehension. His fisst
prompt (“start again and look carefully at all the commas
and periods”) did not have the intended result Raquel
seemed a little confused and hesitated slightly at the period,
but she did not change her intonation pattern and contin-
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R — T R e o .«é,w'qg g R s e e g gy o e uw“‘«n-\.t . ﬁ?,k‘ R S T e

T AGuibED READING. LEsson: 2
An lntroductrou to Cam Jansen and the Mystery of the Crrcus Clown

Introducing the text LT _' RO R R
MRg. B.: [Prompts memory of anoﬁber text i n tbe serres. Ch_ecks the group.] Today we are gojng to read another Cam Jansen
- book. Have you all read 2 Cam Jansen book already? . o ‘ - TR
S SAMANTHA: | haven't, - T
o M. B.: fAsks students to share background rnformabon ] You never have? Who can tell Samantha abott Cam Jansen?
Joskph: She's a detective. : : s T S
Ewis: Like Nate the Great. . e SRR
Me. B.: {Probes to make connecuons expkat] Oh she s 3 httle Irke Nate the Great In what way is she like Nate the Great7
Ewvis: A detective. : SR - : <
M. B.: [Probes for more background rnformatron ] And what do detectrves do usualfy? |
- Ewas: She solves mysteries, o
BARBARA Cam Jansen has amental camera. -
MR, B.: [Asks for dlarification,] Ah—what do you mean by a mental camera7 -
STUDENTS: She can remember things by saying “click.” o

She can remernber a picture . .
She can just look at your face and g0’ ”drck "and she remembers a prcture hke in ten hours

Me. B.: [Summarizes and restates important background information. J 5o she has what they call a photographrc memory
- When she says “dlick,” It like she's takrng a prcture of whatever 5 in front of her, and she can always remember it rlght7

losmr Right! '
Mr. B.: [Repeats o‘eductron ] And that 5 why they call her Cam Remember that? _ e
: BAnnAnA When she's looking at the clowns, she’s taking a picture and she can remember [pointing to the cover of the book]. = |-

Mr. B.; [Rernforces Barbaras notrang of the front cover and repeats important background information, { S0, you're R
already thinking about the title and what mrght be happenlng in this book So Cam Jansenis a grr! who solves a lot of mysterres RS

i ' Euns With her friend Eric. : -
o Mr. B.: [Reinforces Elvis’s memory of another charucter in the series und foresbadows what to expect ] Yes, with her
friend Eric. And in this book there are going to be some other characters at least one 1 think you’ ve read about, Aunt Molly

JosepH: Aunt Molly ... . where there was a flight

MR, B.: [Draws attention to the sefting.] Yes, Aunt Mo!ly, n 7be Mystery of Fkgbt 54 And where do you think thrs story IS
. going to be taking place? | thrnk Barbara already ' '

SEVERAL: At the circus, - : : : ,
Mr. B [Cbecks for background information about the . settrng ] Has anybody ever been to the circus? [CHILDREN NOD, RAISE HANDS] 5
MR. B.: [Checks for background information about the setting.] What's it hke at the crrcus? What happens at the crrcus7
BARBARA Oh, I hate the clowns, they're lrke [ramtes auccin), - :
Josepn: They think they're funny, ~

Etvis: They go on the frapeze. .

Joseph: Juggling thrngs - s ‘ : PRI IR O
Mr. B.: [Provides information about the setung and checks further for backgrouna’ knowledge ] But basrcally at the crrcus ﬁ ) oy
+it's very crowded, And people do tricks. Do you know what 3 trapeze [ s
L Marcus: They carry things e wakwc A TGHTROPE]. '

ol i sz

Figure 24-11. A Guided Reading Lesson: An Introdudtion to Cam Jansen and the Mystery of the Gircus Clown
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A Guioep Resoing Lesson:
An Introduction to Cam jan

CHILDREN: Milwaukee,

.

acrobats are?
CHILDREN: N,

Josern: And he diszppears|

Does everyone know what ou are going to do?
Ty y going

Mexico or Milwaukee,” She gefe all these M places mixed up. Thes
Montana, Milwaukee. Can you put your finger on the word Milwaukee on this page? Say it.

Me. B.: [Checks for understanding of Vocabulary] Now up abbve, you'll see Mexico. Point to Mexico, That's a word | think
you've probably seen before. Now turn the page to page 6. On this page you'll see the word acrobats. Do you know what’

Elkans Troupe? Sometimes circus troupes are from families and this group is called the Elkans family. fForeshadows first part of
the story, summarizes information about the setting, and reminds readers of the purpose ] In the first three chapters yous
find out what the mystery is. fm not going to tell you. But you will find out what the mystery that Cam Jansen needs to solye is.
They go to the circus with Aunt Molly. Eric is going to buy some popcom,

MRg. B.: [Reinforces the prediction, explicitly describes the writing extension task, and checks for understanding.] Well,
maybe he disappears. But you will see what the mystery is, When You are done, take a pencil and PAPET {HoLDs up THE Penciy ConTuNER
A0 & ece oF preer]. | went you to write your name. | want you to write, Cam Jansen and the Mystery of the Circus Clown, And then
write, "After chapter three, | think " and you are going to write who you think did it—how Carn is £0ing to solve the mystery,

Figure 24-11. A Guided Reading Lessor: An Introduction fo Cam lansen and the Mystery of the Circus Clown (cant)

ued to ignore the punctuation. Mr B, became more explic-
it, directing her attention to the period, telling her to stop,
and telling her why it is important (that it will help her
understand it better). This time, Raquel read with appropri-
ate phrasing and intonation. The teacher asked her whether
her reading sounded better and was easier to understand,
Then he listened to 2 Jitte more oral reading and encour-
aged her for stopping at periods. He made 4 brief note before
moving on to another student,

Discussing the Text, Teaching for Frocessing Strategies, and
Working with Words

Ater about fifteen minutes, during which the children read
the three chaplers and completed the brief piece of assigned
Writing (those who finished early also read from the hrows-
ing hox in the middle of the fable), Mr. B. drew them into a

discussion of the story (see Figure 24-13). It is obvious that
these students understood they were expected to provide their
opinions about the story. In the introduction, the teacher
had primed them to find out what the mystery was, and that
led naturally to trying to solve it, as evidenced by Elvis's
theory “that the clown bumped people and stole the wallet

Mr. B. asked clarifying questions (which are different
from questions designed to find out how much students
remernber of the story) to determine what students were
really thinking. At one point, he “corrected” students’
assumptions about the setting but accepted their comments
when he realized they were recalling Aunt Molly's story of
another time. This understanding was important to learn-
ing about the characterHe listened intently to see what stu-
dents brought to the reading,
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e AGU[DED e e T, B EaE—
An lnteractron with Raquel Whrl’e Readmg Cam Jansen and the Mystery of the Clrcus tClnwn

Mr. B. begrns by I.-stenmg fo Raqael read. ' : : :
- RAQuUEL: [lgnores the punctuation, ] [Raxomc] Aunt Molbz said, I do seen o lose ibmgs Once, w/arle fwas readmg in the lzbmrjy,
 fook my shoes oﬁ "ol

; : Mr.B.: [Prompts fo reread notrcrng and usrng the punctuation.] Okay Start again with “Aunt Molly said,” and [ want you to
o4 ook carefully at all the commas and periods. And when you come toa comma pause and when you come toa penod stopa’
i lttle bit longer. Start again with "Aunt Molly said. " s

‘RaqueL: [Some improvement but stil largely i ignoring the punduatron ] [R&ADlNc‘. Aam‘ Molbr .mzd “ do Seem fo lose fbmgs

Once, wbz!o fwas readmg in the lfbf‘df_‘]}, I took my sboas off I didn’t remember tlrem um‘zl 1 siepped in a puddle on the way
home.” ‘

Mg. B.: [Prowdes feedback o the reader and exp!rcrﬂy diredts attentron to the perrod ] Okay You sald "Aunt Moliy sa:d 1
do seem to lose thmgs once....." But what is there after thrngs7

'~ RAQUEL: A period.

M. B.: /Provides explicit instructions and tells why itis rmportant] Yes, wrll you stop there7 And that 5 gorng to help you
understand it better Start again with “Aunt Molly said.” '

‘RAQUEL: {Rmmc}Aum Molly said, *1 do seem to Iose things. Once, while ] am readmg n fbe lzbrary, I r.‘ook my sijoas Qﬁ" "
M&. B.: [Prompts reader to self- monrtor] Does that sound better7 Drd you understand that better7
RAQYEL: [Noos] : Lo ‘

Ma. B.: [Reinforces reading behawor ] Good Keep reading. [Ustens fo Raguel reaa’ severa! more paragraphs Reacﬁng L
'_Shows use of the punctuation.j Great job stoppmg for every period, : ‘

Figure 24-12. A Guided Reading Lesson: An Interaction with Raquel While Reading Cam Jansen and the Mystery of the Circus Clown

Drscosssow AND TEACHING POINTS IN GUIDED ReaDinG LEsson:
O .Cam Jansen and the Mystery of the Circus C!own-

MR.B.: [Prowdes a’rrectron and opens the discussion of the meaning of the story ] Okay, I d Ilke you to c!ose your books
Put the browsing box books away. Put your paper flat in front of you. What drd you think of that? :

Barsara: The clowns stole the jacket.

Josern: And the money.

Mr. B.: [Asks a darifying questron ]Wa|ta mrnute What's the mystery7 : S RS b
,M..M,.a, AnpRea: The downs— - T SRR S T
Josern: Everythrngsdrsappeanng' ' . A R o

Mr. B.: [Summarizes thinking and asks for other opinions.] And |t seems that everybody thznks the clowns did rt Is that what
you think? Did anyone th|nk someth:ng else?. ' : : : -

Etvis: Ves.

Joseph: Or the woman that passed

Mr. B.: [Encourages dlarification, ] Or the woman that passed7
RoserTo: What woman? ' '

 ANpREA: At the zoo. .~ SEDR:

Euis: Cam Jansen sard she lost her sweater at the zoo.

Figure 24-13. Discussion and Teaching Points in Guided Redding Lesson: Cam Jansen and the Mystery of the Circus Clown
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M. B.: [Asks for clarification ] At the what?

'SEVERAL: At the z00?

Mg. B.: [Corrects children’s assumptions.] At the circus. o

ANDREA: [Characters referred to another tifhe.] In the zoo. She and Aunt Molly. -

M. B.: [Realizes children were right and clarifies their comments, then moves on.] Oh, she was talking about another time,
Next time we are going to find out. ——

Ewvis: | think | know how it happened. -

Mg. B.: [Encourages thihking.] All right, what do you think? _

Euis: Wei!, when he bumped, his hand went into the pocket and he steals the wallet ‘ _

MR. B.: [Reinforces thinking.] You know, you should be a detective. You have it figured out—right, Elvis? [Provides a
demonstration of reading over punctuation and then points out the period.] | want you to turn to page 16, please, because
there was a really good example of why it's so important o stop at every period. Page 16—everybody should be on page 16.
Look at the bottom of the last paragraph starting with “Aunt Molly said." Do you rermember this, Raquel? Everybody reading with
IMIE? [ReA0s The SeTENCE WITHOUT Siopen A7 THE ks ] BUE what is there after things? o
STUDENTS: A period. - _ o . : _
Mg. B.: [Invites student dembnstratioh.] A period, 50 it's reafly different—right? ums 10 Raque ] You want to read it this time?
RAQUELS [RetoiNG Wik Ae9ROPRATE MTONATION D wusnc dunt Molly said, “{ do seem to lose things. Once, while I was reddz_’ng in the library,
1 took my shoes off. 1 didn't remember them until 1 stepped in a puddle on the way home.”. L e

M. B.: [Prompts children to consider syntax ] Now, didn't that sound better? [Demonsrrates reading again | It's a very
differentthing. -~~~ 0 : ' -

Etwis: She's silly. ‘
CHILDREN: [LaucHing ar Aunt Mouts]
ANDREA: She [ost her shoes fike that - - - S . _ .

. M. B.: [Responds to children’s comménts by encouraging thinking.] What do you think about Adnt Molly? | mean what
kind of person loses her shoes in the library and doesn't notice until she steps in a puddie?- :

Rosento: She lost her sweater, o ' _
M. B.: [Summarizes information about character traits.] So she lost her sweater at the za0. She lost hier shoes at the library.
Joseph: She lost her wallet at the— : o ' o
ANDREA: Circus, T : - _ R S

M. B.: JAsks for opinion and draw attention to character traits,] What do you think about Aunt Molly?

* Eis: She's very sy, o _ S : - '

- MR. B.: [Describes character;] But the ifhportant thing is that we know Aunt Mo!ly is a little bit silly. She loses things, She

- sometimes doesn't have it all together. Sometimes we could say, “Her elevator doesn’t go all the way to the top floor.”
CHILDREN: [Luuciing, G ' o : . '

The dfscusfion and teaching were followed by two minutes of word work on homophones.”

Figure 24-13. Discussion and Teaching Points in Guided Reading Lesson: Cam Jansen and the Mystery of the Circus Clown (cont }

_ After the brief discussion of the mystery, Mr. B. focused on -~ competently, He was explaining that using punctuation made
an aspect of processing that appeared to have benefit for the  your reading sound better and you understand it in a different

group as a whole. He took them back to the page that Raquel  way when the students expressed their amusement about Auqt

- had read aloud and demonstrated reading without noticing  Molly, Finally, Mr. B. summarized Aunt Molly's character traits.

., Punctuation, He pointed out the period, and then asked Raquel  After he worked for a couple of minutes on homophones (word
- 10 provide a demonstration for the group, which she did very  work that was preplannied), the session ended.
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Analyzing the Lesson

In this guided reading lesson, the teacher and students were

able to:

a Bring background knowledge of texts and content to
their reading,

@ Follow a series of events and gather important informa-
tion,

@ Make predictions based on information.

o Infer the solution to a mystery.

o Notice and report important traits of two characters and
relate those traits to the plot.

o Notice and use punctuation to read with phrasing.

Mr. B. was focused, explicit, and intentional. He used this
text as an instrument for helping students play out their
growing reading strategies. They read almost half of Cam
Jansen and the Mystery of the Circus Clown, and they fin-
ished it the next day, using what they already knew to gain
momentum.

A GUIDED READING LESSON USING SEEDFOLKS (LeveL W)
Seedjfolks s a complex text. In it Paul Fleischman presents

2O 4 series of stories, each one told in a different charac-
“8G for's voice, set in a lower-economic Cleveland neigh-

borhood where many groups of immigrants live. The chap-
ters are quite short, demanding that readers infer a great
deal of information from brief pieces of text. Characters
represent many different social and ethnic groups and
range from about eleven years old to elderly. They come
from completely different backgrounds, and their ways of
talking, their vocabularies, even their use of sentence struc-
ture is different from each other. What these people have in
common is that they live in the same depressed neighbor-
hood and all, each in his or her own way, are reaching for
a better life. They begin to come together around 2 vacant
lot full of unsightly trash when a little girl plants some
beans and is observed by two older nejghbors. The overall
theme is that diverse people who have formerly been in
conflict can work together and take small steps to make the
world better and more beautiful,

This carefully crafted novel raises a few challenges for
upper elementary and middle school readers. The reader
must switch perspectives every few pages. The narrator
shifts with each chapter and tells a different story, but it
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Figure 24-14. Seedfolks

woutld be a mistake simply to see Seedfolks as a series of sto-

ries. To understand the author’s message, the reader must
keep tying the threads together, making predictions about -
the outcomes and inferring characters’ feelings and moti-
vations, as well as the way people and events affect them.
Some of the themes are mature; for example, one charac—' B
ter is an unwed mother who is giving away her baby.

Introducing the Text

Ms. W, the teacher, introduced the book (see Figure 24-15)
by telling the title and author and then provided avery
explicit explanation of the structure of the text. It was crit-
ical that students understood this concept, because the :
entire plot hung on it. Understanding the structure of
Seecfolks s a good example of what cannot be left to “see
if students get it.” This complex structure must be foref
grounded. Otherwise, students might flounder through 2
big part of it with only superficial understanding at best.
Notice that Ms. W. had them turn to three chapters in their
own copies of the book. She taught them how to use the pic- -
tures and chapter titles as cues to the needed switch in per-
spective and voice. This lesson (Seecfolks) may be Vlewed
on the DVD that accompanies this book. T




A GUIDED ReADING Lesson: & 7T
An Introduction to Seedfolks -~ -

Maboie: All the pictures on the cover are different races, ) o _ _
Ms. W.: [Confirms prediction,] Okay, so we are going to be seeing that they are from different races.

'm thinking that they all have different possessions, _
Ms. W.: [Reveals and demonstrates text structure,] Okay. In this book at the beginning of every chapter there is actually a

words. So look at the second chapter. Tum to page 4. Who is telling the story now?
MADDIE: Anna. ' : ' '

she looks fike. And this chapter is told by Anna. She's tefling this chapter. Sheis telling the story of her life in this chapter. And
what do you think you will find next? : ' S _ :
Mabpie: Ancther person, - .

“Ms. W.: [Checks for understanding.j Okay, and who do we find? -
JAsmINE: Wendel! 5 ' ‘ _ :
Ms. W.: [Elaborates on text structure and summarizes,] And do you see a picture of him? So that's what he looks like and
he's telling the story in this chapter. Each chapter starts off with a picture and the name of the person who is telling the story in

from different places. Some of them are from Puerto Rico. There's a woman in here from Vietnam, Actually, Kim, the one that
started this book is from Vietnam, There's someone from North Korea. There is someone from Haiti, Mexico—all these different
‘places. {Checks for understanding.] Look at the first chapter and we see the picture of Kim. So what do we know?
Tony: She's telling the story, R _
Ms. W.: So let's look at the first chapter. Who is telfing the story? fChecks for understanding]
Stupents: Kim. : o
Ms. W [Prorﬁpts to listen for voice—attention to the writer’s craft] Kim. So let's try to listen for her voice as we read this.
Maddie, read the first paragraph for us. ' - : : S -
Manpie: [Reromg m_z'rmsr mrickar| ") stood before the family altar. It was dark. . 1 10as nine Years old and still boped ihat perbaps
his eyes might move, might notice me.” . _ : o : R
Ms. W.: [Checks for understanding of a vocabulary word] Okay, so that's Kim speaking. What's a family altar? What does
that mean? ' R o
JasmiIne: | think it's where people get married. E S SR _ : :
Ms. W.: /Prompts readers to figure out meaning from context] Okay, that's one kind of altar, a wedding altar where people
“gat married. Now, what do you think this kind of altar is, from the description here? Have you ever heard of this before?

picture of a different person, Turn 10 page 1. The first chapter is told by one of the characters, and her name is Kim. And there 5
a picture of her. And as we read this chapter, you can hear Kim's voice as you are reading it. She’s telling the story. These are her -

Jason: Maybe the items, like the binoculars and whatever else is shown in the pictures~maybe they are like their possessions, so -

Ms. W.: [Elaborates on text structure and checks for understanding ] Anna. And do You see the picture of Anna? That's what

that chapter. [Provides background information.] And what's really neat about this book is that they are all related in some way,
Now, they are not family members, but they are related in some ways. {Provides background information.] They have all come

Figure 24-15. A Guided Reading Lessor: An Introduction to Seedfolks
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TEACHING FOR COMPREHENDING AND FLUENCY

"A GUIDED. ReaDinG Lesson:

“and some other things. Her father has passed away. Actually,

STUDENTS: [Suake neans

An Introduction to Seedfolks (connuin)

Ms. W.: [Ciarifies meaning of a vocabulary word within the context and draws attention to cuftural factors. JOkay.
Actually, this altar is a family aktar, It can be just like a table where they put some things. So what's on this altar? There's a picture
of her father—her father's photograph—and if you continue reading, there are some other things on this table like some candies
when she was very young, he passed away. So this is kind of just
remembering him, giving him respect. Does everyone understand that? So that's one kind of altar. She’s from Vietnam and in
this culture that's how they might pay respect to someone who has passed away. Any qusstions about that? -~

Ms. W.: [Reminds readers to use background knowledge.] As you read, you are going to learn more about Kim and what
she has to do with all the other people in this book. And they all come from different places so don't forget that as well. As you
are reading, think about what we've talked about in sodal studies about moving and the kinds of difficulties people face.
[Provides directions and reminds readers of two purposes—how the writer shows characters’ voices and bow their stoties
are connected (plot).] You are actually just going to read the first three chapters, Kim, Anna, and Wendell, As you are reading it,
think about each person and try to listen to their voice, listen to how they are telling their story, and listen for how they are
connected to each other in some way. fGives directions for response in writing.J After you read the first three chapters, you are
going fo write in your reader's notebook about the characters and how they are connected to each other, Does everyone
understand? So start reading, and when you are done with your writing, you can just read your independent reading book.

Figure 24-15. A Guided Reading Lesson: An introduction to Seedfolks {cont)

Ms. W. then had Maddie read a paragraph aloud from
the first chapter. This tumned out to be an important move,
because it gave them the opportunity to talk about how
important culture is in each story, to find out a kittle about
Kim'’s (the character who plants beans), and to get a good
start on the reading,

Ms. W. also provided some background information
about the word altar, which most students had heard or
seen before in a different context. Ms. W. simply told them
the meaning of the word in this context and in doing so,
helped them begin to understand Kim's story better. Notice
that she reminded them of the text structure several times.
Her expectations were clear—students should:

a Notice how the writer shows the characters’ different
voices.

o Think about how the characters’ stories are connected.

Reading the Text

Ms. W. then left the table to have some individual reading
conferences with other students. Students finished reading
three chapters, wrote a short response, and then read their
self-selected hooks independently until Ms. W. came back to
discuss the text with them,
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Discussing the Jext

After about fifteen minutes, Ms. W, returned to the table and
began the discussion (see Figure 24-16). The students were
active participants, doing most of the talking as Ms, W.
invited and confirmed their responses, probed, summa-
rized, restated to move the discussion 2long, redirected the
conversation, and questioned. Based on the information
from the first three chapters, she asked them to make pre-
dictions zhout what would happen, and she drew attention
to the title as important information. _

Jason’s comment that “they are so short and they
always leave me thinking about something” is important.
After Ms. W.'s probe, he explained that the chapter is short
and gives so little information that he found himself want-
ing more. Jason was reflecting the kind of tension that 2
text like this one can bring—a tension that demands that
the reader seek the satisfaction of closure.

The students often answered one another’s questions
rather than waiting for the teacher They had learned how
to discuss texts with one another following reading.
Jasmine explained to Jason her understanding of why Kim
wanted to be like her father Both Maddie and Jason
responded to Jasmine’s question about why all the white




CHAPTER TWENTY-FOUR: USING GUIDED READING TO TEACH FOR COMPREHENDING AND FLUENCY

F E)rgcussrou oF Seedfolks ._ \ '_ - s Ty . o
Ms. W.: [Checks progress and rnvrtes response. } Drd everyone get a chance to flnrsh the f rst three chapters7 Did everyone
write? [Checks quickly] Do you want to just talk a little bit about what you were wrrtrng about7 -
Jason: Sure. - s '. R o .
“Ms. W.: [Inwtes response in the form of talk, ] Let's Just ta[k about the characters and how ﬂtey are connected to each other
Jason: Well, should | read it? - : . t o .
Mis. W.: finvites response in the form of talk { No, don't read it. Just talk about your thrnklng
Jason: | was thinking . . . well first of all how each chapter had a different person telling it and how the story takes placein’
Cleveland. All the people who lived nearby lived near each other, but they don't all know each other, ~
MApDie: Anna says that they alf live really close to her, and in a way they kind of know each other. They've all seen each other.
Anna, she saw Kim planting the seeds. And Wendell is friends with Anna and they both see Kim plant:ng seeds. They al- .
- Ms. W [Probes for deeperresponse J S0 how are they connected wrth each other7 S S R
-Tonv: They all live in the same apartment. : : B
Ms. W.: [Summarrzes responses ] So they aIl hved n the same nelghborhood and what Maddre was say:ng  about the
planting.  ~ : - - : -
Tony: Kim never saw Anna. She on!y— '
MabbiEe: She might have, but-— . . o :
Tony: Anna thinks Kim might have seen her, but she doesn t know for sure.
Ms. W.: ﬂnwtes predrct:ons J S0 based on the first three chapters, and as we read more chapters what do you thlnk is gorng to
contrnue to happen? What do you think? What are some predictions you could make? - S
Jason: | think if there are twelve chapters, one of these pictures will be about each one of them If there are less than twelve e
chapters, then maybe one or two of them wil be in one of the chapters And if there's more than twelve, they wil probably use :
some of the pictures, : :
Ms. W.: [Confirms student response and then furns the drscussmn to invite predrctrons ] What do you thrnk will happen in
the story? Any predrctrons about what wil happen? You're probably right, and we can continue looking at the pictures and -
thinking of how they are related to the story, but based on the first three chapters, what do you think wilt continue to happen as
we hear from different characters? Jasmine?

Jasmine: | think they will meet each other. Like, someone will be planting somethmg or taking out the trash, o whatever and
meet another person, and then the fist will go on and on and the person wilf infroduce one person to another.

Ms. W.: [Draws the title to their attention as a basis for prediction.] Do you have many more ideas about the title? ' o
_ Maopie: | think that maybe theyl all-that's happened so far, because Anna and Wendell watched Kim planted her beans— .
maybe all of them are going to meet each other. : e
Tony: | agree with Maddie, because | think they are going o get to know each other—ike someone is p!antrng seeds and the "
_person comes over to him, and they don't really know each other. They just saw each other. o S
Mabnie: | think that maybe these thrngs on the back . . think all of those things will be the reasons that show that they all
~need each other, and maybe sooner or later they wil all become friends because of each object. :
Jason: | want to come back to what Maddie said just now and to what | had said before that. | think that all the thrngs onthe
back—a branch on a tree with leaves on it beans and flower and things—are what Kim was talking about. | thrnk that all the _
_ people i In the book wil meet each other and they will turn the vacant lot into a brg garden '
Ms. W.: flnvites another student info the drscussron J Do you agree7 '
 JASMINE: [Noog] | do. : : -'- : SR :
1 “Ms. W.: [Asks for discussion on onother toprc ] And did these frrst three chapters rnake you thrnk about anythrng else
e | unrelated to the garden? S :

t - Figure 24-16. Discussion of Seedfolks
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Discusion o Seedfolks (conmio) B I S S
Jason: Yes, how they are so shart and they always leave me thinking about something, o '
Ms. W.: /Probes further for dlarification.] What? _ .

JasoN: For example, in this first chapter, the last paragraph of Kim. -

Ms. W.: [Asks for page number so alf students can closely examine the _section. ] Can you tell us what page it is on?

happen next. It says, “I would show him | was his daughter” That was the end of this chapter, At this point | wondered what was
going to happen next Why would she want to show him she was his daughter? I was thinking that this chapter should be longer
because it hardly gives any information, _ ‘ - 2 '

Ms. W.: [Recognizes another student | {Reonone 7o sang Go ahead,

- JASMINE: Jason, when you said you didn't understand why she wanted him to know that she was his .daughte_r it was because
“she was bom eight months after he died. And when other people like her mother and her older sisters cried about him, they

JasoN: When it was talking about . . . when she was at the family altar, maybe after that she decided she wanted to do what he
did when he was alive and maybe his spirit would rise and watch her o something. '

Mabbie: She never met fher father so she wanted her father to know that she was his daughter because they never met each
other and he didn’t really know her that well. She wanted him to know that she was his daughter,

-Ms. W.: [Recognizes student comments and summarizes the discussion, J I'm really glad you brougttt that up, because even

in each person’s life. it's good you are focusing on that.

Jason: So, it sounds like even though they are all connected in some way, they are also very different in other ways.

Ms. W.: [Encourages further discussion.] Did you have anything to add about that?

JasmINE: | have a comment on a different topic,

Ms. W.: [Recognizes another student Invites student to student conversation, J Okay, g0 ahead.

Tasmine: Like Anne, in the part that Wendell satd that him and Anna are the only two white people feft, I didn't get in Anna's

in. I didn't get why, . -

Maboiz: | think | may be able . .| because when the other countries came into that kind of apartment thing, her family and
friends might have felt uncomfortable around other races. Maybe they wanted to leave because most of that apartment was—
most of the people there—other races were living there now and they might have not liked the other races and maybe they just
wanted to leave because they didn’t want to be around them. '

other cultures and races came in. § TR R AR

Ms. W.: fAffirms student comments.] It's interesting to think about differences. You are bringing up this issue of differences
and how people might feel uncomfortable about the differences. [Ends with reference to the plot] As we continue reading
ubout the people in this neighborhood, there are some things, again, that bring them together and connect them in some way.

Figure 24-16. Discussion of Seediolks (cont)
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people left the neighborhood when other cultures and races
came in. Each had a viable theory: Maddie’s, that maybe
they were uncomfortable around other races, and Jason’s,
that the neighborhood was like a hotel and every group left
as soon as they could get a better job. Jason refers to a spe-
cific place in the text as his evidence. At the end, Ms. W. rec-
ognized children’s comments and set the scene for further
reading.

Analyzing the Lesson

Let’s stop and analyze this guided reading lesson through
the lens of thinking within, beyond, and about the text (see
Figure 24-17). There is plenty of evidence that these stu-
dents were engaging in a wide range of thinking, some
prompted or modeled by the teacher and some sponta-
neous. Some of their discussion simply helped them sort
out and remember the details of the text, so that they would
have enough information to understand the literal mean-
ing (within the text). The discussion was also rich in infer-
ence and hypothesis; with Carol’s support they connected
background information with the story and synthesized

new information (beyond the text). They also paid atten-
tion to the wriler's craft—how the text was organized and
how the writer used point of view to te]] a larger story
(about the text).

This lesson is a good example of students’ helping one
another expand their thinking. They answered one anoth-
er's questions; they understood there might be more than
one answer to a question; they built on one another's
understandings. They often used language like:

o “T agree with Maddie because. . . .”

o I disagree because. .. .”

B “T'd like to go back to what Maddie was talking about.”
o “When Jason said. . ..”

Students achieve this level of sophistication, not because
they had a few lessons focused on comprehending strategies
or because they can name strategies, but because they are
actively engaged in processing and discussing texts every
day over the years of elementary and middle school. Deep
thinking cannot be generated through exercises, but it can
be supported through authentic conversations surrounding

" A-GUIDED READ!NG LESSON—SEEDFOUG

Within the Text

have all the information.

Beyond the Text

story relates to that knowledge.

_ About the Text

An Evidence of Thinking Acrosk the Lesson

o Clarified whether two people knew each other.

o Locked at the relationships among characters.

o Understood vocabulary—the meaning of the word alfar in this context,

o Understood the use of Aatel in this context.

2 Provided evidence for their thinking by using evidence from the text,

= Brought up confusions for darification—noticing when something didn't make sense and they didn't

a Hypothesized what the story would be about—predicting.
= Connected with their own experiences and knowledge about immigration and moving and how this

a Took on the point of view of a character.

o Synthesized information—the whole is greater than the sum of its parts. Answered the question,
What is the greater meaning and implications?

o Questioned events in the text—asking why.

@ Inferred characters’ internal motivations. -

a Thought about why the author chose a certain title to communicate to readers.

a Analyzed point of view the way the author used it

e Noticed the voice of individual characters.

a Noticed features of the text such as short chapters and change of perspectxve

= Noticed how the author structured the text~different perspectives for dlﬁerent people.

Figure 24-17. A Guided Reading Lesson of Seedfolks: An Evidence of Thinking Across the Lesson
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